
Pam Leenheers

You can do it! is part of the three-

volume publication The Library of the

100 Talents. The other volumes are:

The idea

It can be done
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After all the wonderful and inspiring projects in part two, you probably

want to get started in your own library. In this part of the book, we would

like to supply you with the means of doing so.

‘Practice makes perfect!’ If you start small-scale activities quickly, you can

use your initial enthusiasm and get into the flow of this method of working

more easily.

Make the connection!
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Within the context of this entire publication, part 3 is intended as

the link between parts 1 and 2. Part 2 portrays the inspiration from

the world around us. Part 1 brings the underlying philosophy of

‘a fresh look at the library’ to the fore. The main elements of this

form the heart of the matter for The Library of the 100 Talents:

- embedded in public domain;

- access to all books (facilitated by means of ICT);

- a source of personal development;

- contextualizing information;

- making information meaningful;

- sharing information.

The connection is made by the employees of the library — in other

words, you and your colleagues! The world has much to offer

and every child sees and experiences this from their own unique

perspective. You have taken on the task of directing the attention

of children who come into the library, supervising them in the

process of leaving their own world for a reading experience and

making this experience available for their own world. This part of

the book also features interviews with colleagues from all parts of

the Netherlands. People like you, who are inspired by The Library

of 100 the Talents and are already putting it into practice.

Get inspired, join in and share this with each other!

Dynamic and in-depth

The main question behind the process of the 100 Talents is: ‘How is

this child intelligent?’ (as opposed to ‘How intelligent is this child?’).

In this way you can approach the child through a perspective that

appeals to him or her and bring the child to a story or book.

You tickle their curiousity from the inside, as it were.

In order to make the entry points more concrete, we have

used Howard Gardner’s theory of Multiple Intelligences. We will

explain and describe each of the eight intelligences that Gardner

distinguishes using concrete examples from everyday library

practice. The target group for this concept comprises of children

aged 7 to 14, who can already read and of whom most no longer

believe in the Dutch Saint Nicolas. Until children can read, the

principles employed in Reggio Emilia (a village in Italy where

nurseries work according to a particular concept) can be applied.

‘A child has 100 languages, but school and society take away 99

of them’. This statement by Loris Malaguzzi, educationalist and

idealist, is very to the point of the concept used there.
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A reading experience is understood as reading a book in any form

whatsoever (including every other form of media at our disposal

nowadays), and every related activity, such as a creative session,

making a film or taking photographs about the subject, going to

a dance performance, listening to music, going for a walk in the

countryside, etc.

The children trigger the dynamics of the collection. For example,

they can write a review (using a piece of text, film, dance, photo,

essay, painting, music, etc.). You then help them to make these

reviews accessible to other children via the library, enabling the

creation of dynamic collections, which will differ for each child.

You can start out small with the ‘100 Talents Library’. By introducing

something ‘unusual’ (for a library), you can provoke rapid reactions.

Sometimes you need a budget. If your plans exceed the budget

that you normally have, you will need a project plan. This can be

used to entice the management to provide you with the necessary

funding.

Getting started

The same aim
Every child has his own dreams. A child might dream of a

successful career as a ballerina or a footballer, another about

painting, animals or making music. Some children love reading,

others less so, but almost every child comes to the library at one

time or another to learn more about their dreams.

Mission and strategy
In your role as youth librarian, you supervise these children.

You establish contact with the child and try to provide it with the

right books in a way that best suits them. In this way, you convey

your love of stories and books to the child. The core of your work is

offering reading experiences to children.

While the entry points may be different for every child, it always

leads to the same goal, the reading experience. This can be done

through books or other media such as the Internet, film or music.

Here, the transfer of knowledge (giving information a meaning)

is of primary importance, and providing activities is secondary.

But always remember that activities lead to the core issue:

a reading experience.
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Preferred intelligence
You will recognise the children’s entry points if you also start to

know your own. As an adult, you are capable of opening every

entry point. In that sense you are a like a wizard who has stirred

into consciousness that which is subconsciously present in everyone.

This makes you a role model to the children.

Exercise
Space for the child
in you

Exercise 1

Stop to think for a moment

about what you were like

as a child. What were you

like as a nine-year-old?

What enchanted you?

What frightened you?

Close your eyes and go back to

when you were nine. Remember how

you felt at that age, what you did in

the library and what your favourite

book was. Perhaps you have a very

vivid memory, perhaps it is only

a feeling. Retain this memory for

a moment and try to make it more

concrete. It can help to go through

the senses, how did it smell, what

did it look like, what music or

sounds belong to that period,

what tastes, can you remember the

texture of the books? Once you have

a concrete memory, look for your

favourite way in. Maybe you can

look into how you told others about

your favourite book. Or perhaps

there was an activity in the library

that appealed to you in particular.

Or maybe there was nothing about

the library that appealed to you;

why was that?

When you are finished, come back

to the present time and write down

your memory. See if it contains

anything new to you.

Exercise 2

(parallel, 2 x 10 minutes)

Couples interview one another about

what they were like as children.

Exercise 3

(parallel, 2 x 10 minutes)

The couples go into the library:

they choose a space and a

book/film/magazine that they

enjoyed as children. They then

recount their memory from exercise

1, and which preferred entrance

they think they have. The other

person says if they recognise that

and what other things they see.

By sharing this with one another,

you get more insight into yourself

and your colleagues. In addition,

you may well come up with

creative ideas that can be used

in the library.

Opdracht 4

(parallel, 2 x 30 minutes)

The couples engage in a dialogue

in the form of a role play between

child (as you remember it in exercise

1) and librarian. Together they think

of a concept for a one-hour workshop,

which they will actually organise in

their own library as well.

Gathering the results

The results can be fed back in various

ways. We chose a plenary presentation

of all workshop proposals.

Within the team, you can discuss what everyone’s preferred entry

point is. To discover this in a playful way, there is a game of happy

families available (‘Multiple Intelligent?’ Via the website

www.rpcz.nl/mi-kaartenspel). The following exercise is another

example. By giving the child in yourself more space, you may find

out what it means to be approached through your own entry point.

One of the exercises that we did during the 100 Talents workshop was the following:

corr_bw_en.qxd:Layout 1  03-08-2010  09:49  Pagina 6



You can do it!

7

Exercise
Write an animated
profile about yourself

Sketch an animated

profile of yourself.

Imagine that two

years have passed:

– Who are you and

what have you done

for the children in

the library? – What is your success?

…a new building for the library together.
In 2002, the children from the Montessori
School in Heerhugowaard won a national
competition to design a new children’s
library. The architects took the children’s
wishes and ideas and translated them into
the design for the building and the layout
of the new library.

Monique was one of the driving forces behind

this project and an inspiration to everyone!

She says: ‘It was effective and very useful. And I

had so much fun, both with the children and with

my colleagues.’

What did you achieve?

Monique: ‘We started to really work with the

children. Their way of thinking and doing things

had a substantial impact. Giving the children

space and different roles to develop their ideas

led to this library. The youth library received the

2008 Korczak Award for this project and the

activities that we developed with the children

(participation and co-creation). We are very happy

with this recognition! I am, of course, also proud

that we were the first to successfully put the idea

of the 100 Talents into practice and that we have

been able to develop it further. Not only in the

building, but also in terms

of activities and the

collection. And I think it is

fantastic that we are now

no longer an isolated case.

This is really worth

following up.’ Easy? ‘Sure,

everyone can do it because

it is an incredibly inspiring

thing to do. Just go for it!’

profile
Monique Mosch, Heerhugowaard

Children and architects design...
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Room for expression in a dynamic space

In Rita Baptiste’s vision the children are key
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Rita Baptiste is an educationalist and founder and director of the

Children’s Museum in The Hague, a museum where children create

works of art that are also exhibited there. She sees the library as

an idea factory where children’s ideas are converted into symbols

and actions. Children can create information in the library because

they find other children inspiring.

Rita participated in the initial workshops about ‘Multiple Intelligences’

and wrote her vision in ‘Concept voor een laboratorium in de jeugd-

bibliotheek’ (Concept for a laboratory in the children’s library)

which has now evolved.

Expression
An educationalist has a feeling for what makes children tick,

and what stimulates their power of expression. Accordingly, the

perception of the child plays a critical role. Expression can — but

need not always — have a relationship with the arts. In your role as

supervisor, you do not have to be an artist however. Creativity has,

in my opinion, more to do with solving problems and achieving

proposed goals. Expression is a means towards personal

development, not a means of cultivating artists. Of course, a child

with visual spatial intelligence will discover its talent through

expression and may well take an artistic path in the future.

Expression has to do with perception, but I call the creative design

for a machine ‘a creation’. Art is an element of culture, but culture

is not always art!

I think it is important that children can develop their own view of

the world and imaginative power in the environment in which they

find themselves. And that they can apply and expand their skills

and present their products. Also in the library! And I think it is

wonderful when other children experience these presentations

and processes a source of inspiration.

Together and alone
Every child has different potential in terms of intelligence and,

therefore, they acquire and process information differently. This is

why children can work as independently as possible in my museum.

When they come in, it is immediately clear where the materials are

and where they can work. At the same time, there is also a sense

of adventure in the layout; they can potter about and come across

exciting objects unexpectedly. This gives them new ideas or new

perspectives.

Children can work individually on their own projects and still see

other children working. This can trigger meetings, discussions,

common interests and the development of new activities. I am

inspired by concepts that emphasise that children are not

dependent on but inspired by their surroundings and supervisors,

such as workplace, laboratory, inventor’s den, plaza of expression

and explorium.

corr_bw_en.qxd:Layout 1  03-08-2010  09:49  Pagina 9



Room for expression in a dynamic space

10

Meaning
A product only has communicative value for other children once

meaning is attached to it. The process is not an easy one for children,

and this is where the role of the supporting adult becomes crucial.

While interacting, it is possible to ask questions that lead the child

to self-reflection, to the ability to see solutions and provide meaning.

Interaction can also lead to extra information being provided so

that the process can be completed. The supervisors fulfil their role

as inspirator, coach, conversationalist, information provider, guide,

mediator and designer of an interesting environment.

In this process, there is a space for the children to be creative

and look for solutions to problems, but also to develop independently

in making substantive choices and anticipating consequences.

Acquiring information then becomes a personal processing,

contemplation and association of data; the absorption and

appropriation of its meaning. A child might be able to relate to

what really struck them in the research. Information can be more

clearly propounded, compared and combined through dialogue

between the supervisor and the child. The combination of this

contact and the experiences of other children leads to a growing

understanding of one’s aquired knowledge, which takes on personal

significance and forms new connections within the experiences of

the children.

Finally, children can communicate to the other children how the

process developed which is followed by reflection.
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Supervision
The role of the supervisor is both key and subordinate to the

process. This seems contradictory but I will attempt to explain

what I mean.

The child provides meaning, but in the process the meaning develops

in form, colour and clarity.

The supervisor:

- stimulates the child to take initiative without supplying

anything;

- can help the children by stimulating their ability to sense,

analyse, see through, organise, evaluate, test and oversee

a situation and to come up with a potential solution;

- can help the children to think carefully about their experiments,

to organise the work themselves and to understand and accept

it when things fail;

- can help the children to form personal opinions, make choices

and ask other people’s opinions, to conduct research and to

have respect;

- helps the children to be happy and contented with the results they

have achieved, as well as showing that it is a new starting point;

- helps with the growth of the space that children are given,

either slowly or radically;

- accepts mistakes and ensures that the experiences and problems

can be discussed. Helps to identify whether the nature of the

problem is personal, organisational or mental, allowing the

substantive vision within this concept to grow.

Rita’s tips to inspire children
Continue to question yourself on the intelligences children use

and become adept at it in the process. Intelligence is not a dogma,

but a support that better facilitates the child’s capabilities.

- Talk to the children and develop thought patterns with them.

Otherwise, they will only imitate and do things in the same

manner.

- It is important that you are well-equipped (with materials), but

that is not all! It is equally important to assess what the child

needs, and what intelligence the child uses.
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- It is great if the management of the material can be left to the

children. Or if they are given the opportunity to have a say in

what is purchased.

- Energy flows through inspiration and communication.

Making the process as profound as possible also means investing

substantial time in each child.

- Stimulate the children’s imagination; colouring pictures or

prescribed shapes restrict this.

A good source of information is the book by Joke van Leeuwen Een

halve hond heel denken (Thinking Half a Dog Whole), which is

about looking. The half a dog in the title refers to a picture of a

dog in which you can only see the dog’s head. Yet on seeing it, you

do not think: that dog does not have a body or legs. No, when you

see a picture of a dog’s head, you imagine the rest of the dog as

well. Our brains complete the picture, because we have seen dogs

before and we know that they are more than just a head.

For more information on Rita Baptiste’s work,

go to: www.hetvankinderenmuseum.nl and

www.zo-en-zo.nl

link
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Workshop Modern Fonts and Calligraphy

A collaboration between the Van Kinderen Museum (Children’s

Museum), KHTT Stichting and Kosmopolis Den Haag
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Several children wanted to do something using the

Arab language. In collaboration with Kosmopolis in

The Hague, the Van Kinderen Museum organised five

meetings. Using all kinds of materials and techniques,

children were introduced to various types of calligraphy

and experimented with the functional, sans serif Dutch

letters and the dancing, more decorative Arabic letters.

(All photo’s in this article are by Rita Baptiste unless

otherwise indicated.)

Huda Smitshuizen Abifares, director of the Khatt Foundation, gave a lecture

on the book Typographical Matchmaking, in which five new Arabic fonts

(with a plain Dutch look) are presented. The children then set to work under

the supervision of Rita Baptiste, making letters and writing tools.
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At the El Hema shop in The Hague, cross-over products such as washing-up gloves printed

with henna decorations were studied and discussed. Accordingly the children went to

work, together with Reza Abedini and Rita Baptiste. Reza Abedini, a graphic designer

from Iran and guest artist at Kosmopolis, talked about Arabic calligraphy as an art form

and helped the children with their questions about Arabic as a language (photo: Floris

Scheplitz).

Workshop Modern Fonts and Calligraphy

16

By using various techniques – drawing, cutting out,

using spray cans, batik, working with textiles –

the children experimented with Dutch and Arabic

letters and letters they made themselves.
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Photo: Floris Scheplitz
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Reflection accompanied the process throughout: know-

ledge is a source of inspiration! The final results of the

children’s work were fantastic: designs for aprons,

bags and ceramics (photo: Floris Scheplitz).
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Multiple Intelligences
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Meaning
What can Multiple Intelligences mean? Gardner says the following:

‘It is of the utmost importance that
we recognize and nurture all the
varied human intelligences. If we
can mobilize the spectrum of human
abilities, not only will people feel
better about themselves and more
competent; they may also feel more
engaged and better able to join
the rest of the world community
in working for a collective ideal.
Perhaps if we can mobilize the full
range of human intelligences and
ally them in an ethical sense, we can
support our survival on this planet,
and perhaps even contribute to
well-being and growth.‘

Gardner, 1987

Acknowledgement

Personal observation and intuition are also important and

particularly useful if it is difficult to have children take a test.

A good source of information about conducting dialogues with

children is the book Are you listening to me? written by Martine

Delfos in collaboration with Jorien Meerdink and Fiet van Beek

from WESP. It is a book about conducting dialogues with children

aged between 4 and 12, in which the most recent studies are

synthesised into a model for age-related forms of conducting

dialogues.

Singularity and diversity
Every child is unique, and children cannot, therefore, be classified

into one intelligence. Every child has all eight intelligences to a

greater or lesser degree. In addition, these intelligences can be

developed. For this reason, the results of the above tests and

observations are not definitive.

Several Internet tests are available that provide a useful and

quick impression.

http://webje.yurls.net

www.pbdgent.be/opvoedingonderwijs/mitest/mitestvolw.htm

www.100Talenten.nl

link
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According to Gardner (1993), an intelligence develops in several

phases:

1 The ability to recognise (crude) patterns. This skill is developed

in the first year after birth, in which children are given stimuli.

2 This is followed naturally by the next phase, in which emotion

and context play a key role. In this phase, children learn symbol

systems in order to express meaning (e.g. songs, stories, dance).

3 Formal education is the next phase, in which notation systems

are taught (e.g. musical notes, language).

4 Finally, the skills are applied in occupational and recreational

goals.

The phases are not strictly separated and because society is

constantly changing, lifelong learning is very important.

In the book Multiple Intelligences, the complete MI book, 8 to 10

didactic activities have been included for each intelligence (part 2,

pages 10 – 4 to 10 – 69). Although this is beyond the scope of the

library (the book was written for the education sector), it may well

be a source of inspiration. The cohesion between intelligences is

perfectly illustrated in the matrix in this book (part 2, appendix

A1 – 3), in which these activities are linked to the various

intelligences.
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Many projects will address Multiple Intelligences. A good example of a project in
which every intelligence was addressed was one carried out by the Helmond-Peel
Library in collaboration with a number of institutions and private partners.

The project was designed around the book Weg uit de Peel (Leaving De Peel) by
Jacques Vriens. (Source: presentation by initiator Toos van den Beuken and
The making of the Peel movie, www.siris.nl)

More reading and photographic material

www.bibliotheekhelmondpeel.nl.

link
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You are empathetic towards the experiences of

others. You sympatise with others, you like to

carry out assignments, you are happy to take

care of things, you hate arguing and you provide

mediation. You like to be with other people.

You enjoy parties and days out.

how to recognize
can make and keep friends easily;

understands and respects others;

can organise and lead;

can solve conflicts;

learns through interaction with others;

likes working and being with other people;

gets on well with others/is streetwise;

takes initiative;

other people seek their company;

has a naturally guiding/mediating role in the group;

takes part in social activities or team sport;

would like to go on to work in a social-related occupation.

interpersonal or ‘people-smart’

-
-
-
-
-
-
-
-
-
-
-
-
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intelligence 1
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‘…although we did not win the national competition

(that was Heerhugowaard), we were so enthusiastic

that we introduced the concept of the 100 Talents

anyway.’

Miranda was very well prepared, and showed us how

she worked with the children on this wonderful project.

It is very clear that she

is extremely proud.

A great deal of thought

went into this project

in Roosendaal, and this

knowledge has already

been shared with many

colleagues.

Your success?

‘The junior members board was such a great success.

We hardly needed to do any advertising. All school

levels are represented on the board, and the children

become so involved that they remain committed to

the library.’

profile
Miranda Schaap, VANnU Library

feels rich…
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Thinking, dreaming, reflecting on yourself, about

opinions and ideas. You pose questions and would

like answers. You can understand or feel what

other people feel or experience. Silence and being

alone is not a problem, nor is working alone.

Fantasising and daydreaming are good ways to

pass the time. You take the time to think and

look at a problem from every angle.

how to recognize
needs time to process information;

thinks about own thought processes;

has strong opinions and beliefs;

is introspective;

enjoys spending time alone;

displays a strong feeling of independence/strong will;

has a realistic view of own strengths and weaknesses;

can work or study alone effectively;

daydreams easily;

can talk easily about his/her own feelings;

is a good listener;

is busy with something in his/her free time;

places high demands on himself/herself;

would like to be a writer, artist or suchlike.

intrapersonal or ‘self-smart’

-
-
-
-
-
-
-
-
-
-
-
-
-
-
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idea
Yvonne van Beest et al., JOBA

Letters to Anne

The children receive a letter
from a girl in difficulties.
She is alone, she no longer
sees her friends. She is
isolated and she is looking
for contact. In class, the
children answer the letter
and bring their replies to
the library. There are
some truly wonderful and
heartwarming solutions.
You begin, therefore, with
a social consideration.
What would you like to say
to a girl who is so restricted
in her freedom?

Eventually when they come to

the library, it is clear that it is

about Anne Frank. Letters that

have something theatrical are

then selected and used for

the children to put on a

performance in the morning.

One boy wrote: ‘I cannot write

letters’. This is certainly

something you can use on

the stage…

The project was organised in

collaboration with the youth

theatre company Huis aan

de Amstel (Now: De Toneel-

makerij). The project was

part of Amsterdam Wereld-

boekenstad (Amsterdam

World Book Capital), which

helped us to get funding.

The performance took place

in community centres and

theatres. With the consent of

the parents, the letters were

published in a book, which can

be sent on request.

The library did this during

normal working hours, which,

converted to manhours, came

to 30 hours. The coordination

for each region (implementation)

came to 30 hours per region,

including attendance.

This amounted to 250 hours

in Amsterdam, for example.

Huis aan de Amstel also

invested in the organisation

of the closing performance

and provided a drama teacher.

While there were contributions

by the children this time, a

great deal was formally prescri-

bed. The children were given

room within this framework:

this was a good stepping-stone

towards increased participation.
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Avatar exhibition in the library in Heerhugowaard.
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idea
Marieke Kerkhof, Velsen

Gedachten Springen

I think that it is essential
that I am given the freedom
to experiment in my work.
Luckily I am not restricted
in that respect. I am allowed
to make mistakes, which
are inextricably linked
with the search for new
perspectives. I came up
with Gedachten Springen
(Thought Jumping), an
activity that is connected
to the various possibilities
and interests of children
and where different art
forms intersect.

Thought Jumping assumes

that every person has a unique

search function with endless

possibilities. This time, we do

not start with a book. Instead,

we allow the children to use

their talents to be creative

themselves.

They use their associative

ability to create their own

story, which develops playfully.

One condition is that children

are relatively daring and feel

safe in investigating the endless

possibilities of the imagination.

In order to achieve this, I use

the vision of playing used in

improvisational theatre, which

comprises three elements:

Everything you think up is OK!

When in doubt, do it and do

not be too careful.

I wrestled for a while with how

Thought Jumping could be

applied until I came upon the

idea to let the children create

a character. Using a photo,

the children make a profile, or

design an avatar, to describe

the character’s characteristics.

In this way, you create a cross-

over between the digital world

and the world of literature,

theatre, film and art (e.g. rap,

poetry, drama, film script,

walking guide with photos).

In both worlds, it is about the

creation of stories.

A follow-up assignment was to

search the library for a present

for their character’s birthday.

The theatre in the central library in Velsen.
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You are someone who learns through action

rather than sitting still, your characteristics

include gesturing and motion. You like to try

things, building, working with your hands.

You are good at drama, acting, mime, sport,

dance and making things.

bodily-kinesthetic or ‘body-smart’

how to recognize
has good coordination, moves easily;

uses gestures and body language;

takes things apart and repairs them;

learns through tangible activities;

likes acting and role-playing;

likes dancing and athletics;

moves a lot (skipping, walking, turning);

likes to do things in class (practical exercises, role-playing);

refined locomotor system is good (computer games: eye-hand coordination);

talks with ‘hands and feet’;

can imitate others effectively (mimic);

is involved in sports, dance or drama in spare time;

gets high marks for PE and dramatic expression;

would like to have a physical/locomotor-related job (sport, drama, physiotherapy).

-
-
-
-
-
-
-
-
-
-
-
-
-
-
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You can really see the change

in energy. It is easy, and you

hardly need any materials.

You can (but it is not necessary)

place an object in the centre of

the ring on which the children

can concentrate. Make sure

you give your undivided

attention. For a visualisation

with children, it is important to

create a safe environment. It is

also good for the children

to (get to) know one

another.

profile
Marieke Kerkhof, Velsen

Creates performance value

with children…

...not only as a drama teacher but also in the
library! Velsen Central Library has a wonderful
theatre.

There children can present

themselves and share their

fantasies with other children.

Marieke feels at home here

and is brimming with ideas.

Your success?

When children who are not likely to feel at home in the

library nonetheless they feel at home there. A colleague

told me recently that one surprised boy said: ‘You can

do lots of great things here, it doesn’t look like a library’.

At moments like these, I feel like my work has some

meaning.

idea
Birgit Jeuken, De Meierij

Visualisation mat

I enjoy doing visualisations
with children. I lay a mat on
the floor and when they
step onto the mat, they
enter another world in, for
example, a fairy tale.
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Doing puzzles, counting, solving maths problems,

measuring, playing Lego or Knexx. Looking for

logical connections, wanting clarity. You are able

to organise and create (personal) schemes and

symbols.

how to recognize
good at numbers, patterns and algorithmic thinking;

can think straightforwardly and analytically;

learns by thinking logically;

makes use of abstract symbols;

can easily solve logical problems;

is good at math, gets good marks for science subjects;

is good at counting and doing puzzles;

has a critical disposition, wants to know exactly how things work;

can work effectively with computers;

provides explanations to others about science subjects;

is economical with words;

plays chess or another strategic game (computer);

would like to work in sciences

-
-
-
-
-
-
-
-
-
-
-
-
-

logical-mathematical or ‘arithmetic-smart’
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idea
Monique Mosch,
Heerhugowaard
Try to look at the collection in

a new way. Perhaps you can add

something to it, for example,

mind and strategic games,

which are now being developed

in abundance. Not only virtually

but also as variations on old

board games such as Genius,

Katamino and Think-quest

games such as River-crossing.

Robert Lang,
the pajarita cube,
(source:
www.langorigami.com)

…which was a great success! Sandra shows

how she has made room for children to

exhibit their

collections.

One boy

exhibited his

collection of

stones with

origami, and

also thought it would be good to teach it to

other children. Sandra gave him the space

and looked for auxiliary material about

origami in the library. A good web link

about origami was sent afterwards.

Your success?

I have let go of the alphabet!

profile
Sandra Hillebrand, Beverwijk,

Gives nine-year-old the space for an origami workshop…

The exhibition with origami and stones in the library in Beverwijk.

Nice website

www.kennislink.nl/

publicaties/de-mozarts-

van-de-wiskunde

An award-winning weblog

about maths is

www.wiskundemeisjes.nl

link
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Mathematics and art, Design Academy Eindhoven.
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musical or ‘music-smart’

You enjoy music and rhythm, singing, humming,

whistling, drumming. You are often surrounded by

music, you have a feeling for rhythm. Music can

help in remembering texts. You can sing and copy

songs quickly. You enjoy making a rap, a yell or a

song.

-
-
-
-
-
-
-
-
-
-
-

how to recognize
has a good sense of rhythm and melody;

likes singing, humming, chanting and rapping;

communicates through music and can lend meaning to music;

enjoys listening to music;

can read and write music, plays an instrument;

learns through songs and lyrics;

likes making music;

often taps or hums rhythms;

is sensitive to disruptive noise (concentration);

free time: music or dance;

would like to work in this field.
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Musical instruments in the library in Heerhugowaard.
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Birds singing are like

melodies in the sky.

If somebody is interested

in birds, he or she can find

both textual and visual

information on birds on the

website www.vogelvisie.nl.

Not only that, audio

fragments of every bird

singing are available on this

website.

Animal rap in the library in Beverwijk. (photo: Sandra Hillebrand)

link
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how to recognize
is conscious of the natural environment;

is good at organising, sorting and classifying;

understands natural phenomena;

likes gardening or looking after pets;

has the patience to be observant;

is capable of ‘detecting characteristic differences’;

is interested in and good at cooking;

has strong motivation for subjects such as biology;

free time: active for a nature organisation, collects plants, insects;

is interested in working with plants or animals (nature, biology,

agriculture/horticulture, cook, chemist).

naturalistic or ‘nature-smart’

You are interested in everything that relates to

nature. You have an interest in plants, animals

and the environment. You collect stones or shells

or make an autumn table. You like looking after

animals, you follow the weather and changes of

the seasons. You have an eye for detail.

-
-
-
-
-
-
-
-
-
-
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From frogspawn to tadpole to frog. Source: www.sxc.hu.
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idea
Monique Mosch,
Heerhugowaard
Toolkit for nature: pots,

magnifying glasses, cameras,

then the children can start to

study nature.

idea
Sandra Hillebrand, Beverwijk
If, for example, you bring a

bowl of tadpoles and some

materials and then start talking

to the children, lots of things

can happen. Before you know

it, a child starts to tell all sorts

of things to the others about

the frogs in the ditch behind

their house, you get wall posters,

photo exhibitions about frogs,

or water, etc. One thing leads

to another… Nature books collected in Beverwijk. (photo: Sandra Hillebrand)
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verbal–linguistic or ‘word-smart’

Reading, language, writing, talking, comic books,

telling jokes, poetry, listening to stories and

chatting are things that appeal to you. You enjoy

discussing things, playing word games, and other

linguistic activities. Language is your means of

communication.

how to recognize
learning through reading, writing and discussions;

can communicate effectively, corrects others verbally, is persuasive;

good vocabulary (related to age);

can write clearly and spell easily;

thinks in words;

can tell stories well (school reading assignments);

listens attentively to explanations;

enjoys reading books;

gets good marks for languages;

would like to have a language-related job.

-
-
-
-
-
-
-
-
-
-
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idea
Marieke Kerkhof, Velsen
Over the years, Marieke

has developed a number of

different projects around the

theme of learning to express

thoughts, opinions and

experiences. The ‘people as

knowledge databank’ is a

wonderful source of

information and inspiration.

The verbal exchange of

knowledge is extremely

valuable. It brings people

closer together and teaches

them about each other.

In Spelen Toen & Nu (Playing,

Then & Now), children talk to

adults and adults to children.

They exchange their

experiences and knowledge

about toys and games and

everything else related to this.

Children put interviews with

their grandparents on YouTube,

make a collage about historic

toys or take their aunt to the

library to give a presentation

together on how you can run

a sack race.

Books can be exchanged in a

number of ways. Several years

ago, she developed a ‘game

inspired by Aidan Chambers’

point of view’ (Vertel eens..

and De leesomgeving).

The children playfully exchange

thoughts and opinions by

talking and listening attentively.

The core of the exercise is to

ask the right questions, since

these bring surprising reactions.

At this moment, Boekenkast

Online (online bookcase) is

being developed. Together with

our colleagues, we are looking

for a way to find connections

to the experiences of children.

Their world is characterised by

a fullness of information and

technology. There is perhaps

more information in a weekend

newspaper than someone in

the 17th century might gather

in their whole lifetime.

In Boekenkast Online, we

would like to combine ‘reading,

the forming of opinions’ and

‘media literacy’. The children

can make full use of the

interactive opportunities

on the Internet. They share

their opinions and provide

information on their own

group blog, creating a source

of information that is

accessible to everyone.

idea
Birgit Jeuken, De Meierij
I started a dialogue with

children from a drawing course

Drawing is Magic and asked

them to ‘restyle’ two wooden

houses for the library.

The children had just begun

drawing ‘Happy Houses’

inspired by a German artist.

While drawing, all sorts of

ideas appeared — almost

effortlessly. It was fantastic!

One of the houses is now

being used in the library

as a cupboard for drawing

materials and the other will

be exchanged for… an evening

of storytelling!

Happy House. (photo: Birgit Jeuken)
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visual-spatial or ‘image-smart’

Multiple Intelligences
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intelligence 8

how to recognize
thinks in pictures and images;

is good with spatial issues;

has a good eye for detail and colour;

‘sees’ solutions to problems;

studies with the help of visual learning aids;

draws during explanations (on book, notebook);

pays close attention to visual material (book, video);

dresses in own style;

notes the appearance of others (compliments);

pays more attention to form than content (projects);

drawing, painting, computer graphic as hobby;

gets good marks for visual subjects;

would like to work in graphics or the creative sector.

-
-
-
-
-
-
-
-
-
-
-
-
-

Drawing, photography, painting, making colour

combinations, interior decoration, modelling and

improvisation are things that appeal to you.

You mostly know what to do, you can read maps.

If you see something, you are good at remembering it.

You have a vivid imagination, you see the story

unfolding in front of you when something is being told.
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Drawing is Magic workshop. (photo: Birgit Jeuken)

Scrap material in the JOBA.

(photo: Yvonne van Beest)
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In the summer of 2008, the

Toeval gezocht (Looking for

coincidence) foundation

was established with the

following goals:

1 to research, substantiate,

visualise and support

the learning potentials of

children with a focus on

the role of art and science;

2 to strengthen children’s

contributions within

cultural/art institutions.

Inspiration: the working

method and projects that

are used in Reggio Emilia

to this day serve as

inspirational examples for

the projects of Toeval

gezocht. There is a book:

Toeval gezocht, kunst,

kunstenaars en jonge

kinderen (Looking for

coincidence, art, artists

and young children) and a

very expansive website:

www.toevalgezocht.nl

profile
Birgit Jeuken, De Meierij, St-Oedenrode

Works together with a wizard…

...and is proud of it! We have a really good team
and are not afraid to try new things. We also
collaborate with organisations such as the
Wereldwinkel, which shares the building with us.

Your success?

My first attempt at applying an intelligence was great!

I hardly had any materials but I am good at visualising

things. The children sat in a circle and I laid a mat in

the middle. Together we created a magic circle and

every child could stand on

the mat once and step into

the world of the story. It was

wonderful to see how that

energy was created, it wasn’t

a game anymore, it became

real!

link
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Graphic photo editing on the MAC in the JOBA.
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Working with children

How do children participate? What motivates them to

take part? What works, what doesn’t? According to

Kristina Andersen participatory culture revoles around

one thing: the creation of temporary environments in

which new things can happen. You create a space where

children can do their thing and let them get on with it,

and you wait for the results: some things go well, some

do not, it doesn’t matter (as long as everything is

documented).

Kristina Andersen
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1 I think in advance how to attract attention and focus.

a By making things beautiful and by making normal things

unusual.

b ‘The Cool Kid strategy’: I observe who the ‘coolest’ child is

in the group and give them privileges and useful information

(about, for example, what you can do in a library). I make

sure that the child spreads the word.

2 If it’s possible in terms of age, I’d rather not have the parents

there. If they need to be present though, tell the adults nothing

and the children everything. In this way, the adults cannot

influence the children. The parents can always be involved at a

later stage so that the children can explain to the parents what

has happened.

3 I ensure temporality, the workshop has a clear beginning

and ending.

4 I make the rules myself. Everyone knows what they are

responsible for so that they can play in the meantime.

5 3 recommendations that help to generate involvement are:

a Short activities.

b Self-representation (literally an image of yourself) always

works because it leads to self-reflection, to taking a stance

and, ultimately, to taking responsibility.

c By working with various materials in one space (e.g. with

thread, wool, strange material) or by changing the space

with them, you quickly get another perception of what you

already know.

6 Another tactic to activate involvement is by making things

vulnerable. Then children start to feel responsible. Providing

security and trust in the temporary space is also connected to

involvement, temporality and responsibility.

‘Portable pixels and worn out sounds’ (2009) workshop by Kristina Andersen
and Audrey Samson at the NIMK Edith-Ruß-Haus für Medienkunst. Electronic
jewellery made of light and sound components.

example
A nice example of this is a temporary and interactive

exhibition at Steim. Children can experiment with the

objects on display, even if they are breakable. If this

happens, the children themselves have to come up

with smart solutions to repair the broken objects.

In the end, however, it always works out okay.
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Kristina Andersen works with electronics in order to create

unusual objects and experiences as part of her ongoing fascination

with ‘naive electronics’. She explains about the creation of a

temporary environment, which makes child participation possible.

As a creator and researcher, Kristina often works with children at

STEIM in Amsterdam — a centre for research in tools and

instruments for performers in the electronic performance arts.

While this may appear to be far removed from work in a children’s

library, it provides a substantial amount of inspiration when

thinking about Multiple Intelligences: in particular the connections

between sound, image and motion.

‘Ensemble’ (2003 – present) is a series of workshops
with children in which a suitcase with sound and clothes
for dressing-up are key. The clothes have sensors that
produce sound triggered by light and motion: by putting
on the hat, turning the skirt, or opening the bag, all sorts

of electronic sounds and voices can be heard. In this way,
Ensemble is an exercise in listening by moving with
objects in your surroundings, by listening to one another
while playing with one another. It is a live performance
by a dressed-up orchestra!
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idea
Sandra Hillebrand, Beverwijk

From teenage gangs
to breakdancers
The library in Beverwijk
was having trouble with
around 30 children between
10 and 13. With as many
boys as girls, the hormones
were flying. Lots of noise
(talking, shouting), lots of
movement (walking back
and forth, running around),
moving the furniture to
make nice places to hang
around and playing
colleagues off against one
another (‘she said we could
do it’).

Sometimes more serious things

happened such as small-scale

vandalism and bad language.

It was a downward spiral, which

I wanted to stop. Initially, we

took a hard line, refusing entry,

agreements with the police,

letters to the parents.

I looked for a positive solution

in collaboration with the Centre

for the Arts and two head

teachers. We selected

14 children (4 girls and 10 boys,

of whom 11 were offenders) for

a breakdancing course during

school hours. The breakdance

teacher added topics such as

‘how to interact with other

people and with their property’.

The course ended with a

performance in the main

auditorium of the theatre

together with other groups

doing various dances.

I went to see them every week,

took photos and made sure

that I hung them up the

following week. In addition,

they were allowed to take the

photos with them. The children

Photo’s: Sandra Hillebrand.

involved no longer caused any

trouble and now come to the

library like any other normal

visitor.

The municipal council was

prepared to fund the project

when it became clear to them

that something needed to be

done with these children.

The entire project was a

collaboration between the

municipal council, the police,

schools, theatre, the Centre

for the Arts and the library.
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Activities in the youth library can become more than just one-off

events by creating more spin-off online. Children can find each

other after and before an event for example, through existing

platforms such as Facebook or through specific platforms that are

linked to the physical events of the library. These specific platforms

can be developed together with the children who are already

involved with activities.

profile
Yvonne van Beest, Amsterdam (JOBA)

The Laboratory comes to life…

…through the ‘new way of

playing outside, inside’.

JOBA asked a group of children

what they would like to see in

the library in terms of digital

opportunities and the collection.

The workshops were far too

short for the children, they came before they started

and didn’t stop at the end. This shows that this approach

works, and it feels great!

Your success?

I only realised how many real ideas ten-year-olds have

when I started working from their questions. What a

source of inspiration they are!

idea
Sandra Hillebrand, Beverwijk

Hyves

We have recently introduced

a Hyves site. By revamping

our website we hope to

give the 100 Talents more

prominence online.

Both the children and the

staff are recording (almost)

everything in photos, film

and recordings. A computer

has been specially reserved

for this in the ‘Einstein’

section. They are shown

regularly using the beamer

or laptop.
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Nadia Palliser
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Jeugdbibliotheek.nl is a digital platform that supports the physical

activities in youth libraries. Starting from the involvement of children

in the local library it provides the opportunity to generate interaction

between activities, children and their library. Key aspects are the

connections between image, text and sound, and co-creation.

By taking up issues as promoting reading and media literacy,

Jeugdbibliotheek.nl gives form to new functionalities and content.

In the meantime, this network has grown through local initiatives

and collaborations such as with the children themselves in

Amsterdam. The continual development of functionalities is coupled

with scientific research such as the search functionality (see box)

to create user friendly online interfaces for children.

VIDEO
FORMAT
720 X 576
(PIXELS)

MY
FILE

A music quiz with audio clips
from the Centrale Discotheek
Rotterdam.
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The interactive video modules made by Olivier Otten
(www.oli4.com) are a dynamic way of presenting
text, image, sound and video on the website.
As avatars — using mouse control — boys and girls
show their favourite books or animations. As a
follow-up to this, we aim to enable libraries to
make films themselves for interactive video on
their own websites: a media-smart exercise, if
you like!

(images by Daphne Heemskerk,
www.daphneheemskerk.nl)
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Importance of research into children’s online search behaviour

to articulate a search query, for instance if they

have no prior knowledge of the subject or have

difficulty spelling. Children’s navigation behaviour

is also different to that of adults. This knowledge

of children’s search behaviour leads us on to the

question of how best to present information to

them. What is the best way of helping children

to develop effective search behaviour?

Because more and more children have access to

digital information sources and more and more

information will be presented digitally in the

future, it is essential that we find an answer to

this question.

Most digital environments for children are made

by adults and based on adult search strategies.

Generally, changes made for children are confined

to the ‘look’ of the interface, such as a childlike

use of colours, typeface and illustrations.

Studies of online search strategies used by children

have shown that there are countless differences

between them and adults in this respect.

Children have different information requirements

than adults, they have difficulty with abstract

concepts and no notion yet of the logic of

categories and taxonomic classifications.

Because of this, it can be difficult for children

Hanna Jochman-Hannak
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In cooperation with Naturalis, Natuurkaart.nl and others will
be providing input for self-made GPS walks in the countryside.
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There is always funding for a good plan!
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It is not difficult to start working with 100 Talents. You can start

straight away by simply approaching things differently. By way

of inspiration, the preceding chapters have included a number

of examples of colleagues who already work in this way. It is

particularly important that this alternative way of working is

supported by your colleagues in the team and the management.

However, if you have a plan that will cost more time and money

than is normally available, it is useful to create a project plan that

can convince your management. It is up to you to give the plan

body. You not only include the costs but you focus particularly on

what the project will yield. The latter will make it much easier to

apply for the required budget.

Management is in charge of the budget for the entire library

and monitors financial statements. In general, there are more

applications than money, meaning that choices have to be made.

It is, therefore, important that you optimise you chances. In order

to achieve this, you need a transition, a transition from the reasons

why you want to carry out the project to the reasons why the

management should want to do it. It depends, of course, on the

context in which you work, but there are general guidelines that

we are happy to share with you (see page 74).

There are many sources of information on the Internet regarding

project plans and how to write them. Business templates are often

available too, or a colleague may have one already.

See also the appendix: example of a project plan.

Finances
Sometimes you need to look for available budget. There is often

a budget for investments that is written off over the long term.

Perhaps a budget may become available because, after ten years,

the furniture or the cupboards need to be replaced. But you can

also choose smaller investments (e.g. furniture from Ikea), so that

you can change things more often in a ten-year period. Also look

for items for the furnishing that are included in the budget but

that are never used to the full.

Parrotia — VANnU Library — Roosendaal
The building that houses the library was sold and partially

re-leased. This paid for the refurnishing of the library.

There are also meeting rooms and a professional podium.

While this is for our own use, we also rent it out to generate

extra income.
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Transition to the management

From

Why do I think this project is good/important to do?
This is, of course, a key question for yourself, it is the start of your project and the prelude to a successful
result.

How much time will I have to invest in this project?
Projects come on top of regular work. So, if you are going to spend part of the time available on the project,
it is useful to plot how this will fit into your work schedule.

What will I learn from the project?
The advantages for you are perhaps not the same as for the organisation, but it is important to the
organisation that you continue to develop. Many organisations work with what are known as PDPs, or
Personal Development Plans. Therefore, this works both ways!

With whom would I like to work?
Collaboration provides many extra opportunities alongside enjoyment.
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*Of course, you increase the chances
of having your project plan approved
if the benefits far outweigh the costs
in terms of time and money.
There are many ways to secure a
subsidy. In chapter 2, for example,
we mentioned the project Weg uit
de Peel from the library in Helmond-
Peel. This project was made possible
with subsidy from the province of
Noord-Brabant, granted by the BisK
Helmond, and Coöperatiefonds Asten
of the Rabobank Peelland-Zuid.

To

Why does the library want this project? Or: What will this project provide that justifies the investment in time
and money?
The answers to this question can be found in the strategic objectives of the library. Maybe there is a strategic
memo, a long-term policy plan or perhaps even special spearheads have been designated.

How much time and money will this cost?
Try to estimate the costs as objectively as possible. Make a distinction between costs that will actually have
to be paid and invisible costs (use of available means). Also try to work out how many hours you and others
will spend on the project as accurately as possible.

What are the benefits?
It is important for the organisation to be able to make an economic decision. Will the project generate
income (entrance fees, subsidies*)? Are there other measurable profits that the management finds important?
Are there advantageous side effects (e.g. media attention for the library)?

Who are the strategic partners?
In order to attract funding it is sometimes important to enter into joint ventures. Not only does this increase
funding sources, it also adds knowledge and experience.
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Practical organisational examples

Velsen
The central library is above the Albert Heijn supermarket. We also

share the building with a VVV tourist office. The local library in

Velsen has a toy library. In addition, we have Toen (The Past),

which is more than just a collection of materials about local history

in Velsen. It is also a joint venture between the various heritage

institutions. The same is true of our plazas, including the Learn

Dutch plaza and the Health plaza. We look for collaborative

ventures with institutions or associations that fit with part of

the collection. This creates added value for our library.

Internally, the following questions are always asked regarding

a project proposal:

- Does it fit into our vision?

- What talents do we have in our organisation for this project?

- With which institutions could we collaborate in order to combine

our strengths?

- How creative do we need to be with a limited budget to make

the project feasible?

- Is there sufficient capacity to supervise the project?

- Go outside. The focus in this library is quite introvert: the books

are marked as ‘home’ for instance. Many children (as well as

adults) do not understand this: ‘What home? I don’t have that

book at home, I want to take it out to read it at home.’

Interior of the central library in Velsen.
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De Meierij, Sint Oedenrode
There are four librarians in De Meierij, all with their own unique

qualities. There is a dreamer, an inspirer/creator, an activator and

a monitor. These attributes complement one another perfectly,

making this a strong team .

There is no laboratory yet but we are thinking about a joint venture

with the youth nature watch, which has an activity in which they

dissect owl pellets. During the Children’s Book Week, we also

made use of the Henkenshage castle in Sint Oedenrode, which was

renamed Heksenhage or Witches’ Row.

Why is it so easy for us to get organised?

- The wish of the director to be a library in flux.

- Changes take place in the work force, with young people joining.

This includes high school students who want a part-time job in

the library (on the book scooter or behind the counter); people

come who are not necessarily interested in reading but who

like to interact with others.

- Our director insists that everyone take their own responsibility,

she is not a ‘director’ in the literal sense.

The Heksenhage was held in the castle of Sint Oedenrode where
Hanneke Hermes, a fortune-teller, spoke with the children who
came in. That day was the beginning of something new.
After the Heksenhage she took up her own enterprise,
Wijshart, focusing on philosophy with children.
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100 Talents, Heerhugowaard
In terms of co-creation with the children, what role do you give to

them, what responsibilities? Various phases can be distinguished:

1 Present the things the children do and make: exhibit their

creations, highlight the process, for example, with photos and

text, and create the exhibition together, opening it and showing

visitors round. This is already often the case.

2 Children are teachers or librarians. We support the children

in organising and carrying out activities themselves, such as

providing workshops.

3 We work with small groups of children called Biebkidz, who

register themselves together with the librarians. They work

together on something, prompted by a question, subject or

story input. In terms of content, the goal and the process are

not fixed.

The beginning is very important. We would like to stimulate the

children in a surprising way, then the creativity starts. The way

in which questions are asked is important (e.g. not ‘make a

house’ but ‘where would you like to live?’).

When ideas and questions begin to arise, they are developed

with all the intelligences that the children have. During every

meeting, everything is observed and documented. In this way

we can evaluate effectively what might be an inspiring follow-up

or possible work forms. In addition, we use the collection, but

sometimes we visit a company as well or invite a specific expert.

The ‘Time Flies’ project in Heerhugowaard.

4 Embed the activities in school activities and other institutions.

Working with the Biebkidz has resulted in programmes and

products that can be used at schools and after-school clubs.

Schools can also hire the library for exhibitions of their projects

or to work with the facilities. We can enlist extra teachers such

as a drama teacher on request. Following a school project, we

look for a story. The drama teacher assists the children through

theatrical techniques and music, for example. They generate

questions with the children in relation to stories and then the

children use the entire library to search for the answers. Some

look in the collection or online, others start to read, make music,

draw the story, use technology, or work in the studio. We are

there to help the children find things and to help them on their

way to creating a presentation. These work forms appeal to

every intelligence.
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Beverwijk/IJmond Noord
Working with children in designing the layout for the library

Sandra’s team consists of 7 employees, working in 5 locations.

Everyone has an average of 7 hours a week for the team. For the

refurbishment project in Beverwijk, we met on 10 occasions between

the early summer of 2006 and the end of October. We always

began with something creative to divert the mind and this is how

we came up with everything; what we wanted, what our primary

issues and core values were, what we wanted to retain, what to do

with the collection, etc. The project plan was made during the

autumn, after which we got started, organising funding from the

province before re-opening in our current form in October 2007.

The complete refurbishment cost us approximately 15,000 euro.

In Heemskerk, we are closing two locations and replacing them

with one large one. I am busy there getting children to participate

in the design and layout process. In Beverwijk, we chose to use

the input from the children of the VANnU library in Roosendaal

(Schatrijk) and Heerhugowaard. During the rebuilding, in a week

when the library was closed, the children from the primary school

helped us to put everything in place.

Beverwijk now has a Children’s Committee with around 9 children

between 8 and 11 who talk about what children would like to discover

and see in the library. Children find their way around easily, it is

only the parents who have difficulty with the books not being in

alphabetical order. The children on the committee test everything

that will happen in the library first. They thought that this was

important.

We recruit children through two channels — school and the library

itself. I have noticed that the children I approached in the library

(whom we already know) have other perspectives than the children

who came via the schools, who, despite also being skilful readers

and linguistic, had a different attitude to the process. ‘Library

children’ feel more at home here.

For children, everything is important, where they sit (the atmosphere),

or if the parents are present. Children are very much influenced by

what they see around them.

The Children’s Committee convening in the library
in Beverwijk. (photos: Sandra Hillebrand)
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JOBA, Amsterdam
The new central children’s department has been deliberately kept

spacious and relatively empty. In this way, the children experience

a large measure of freedom (of movement) and light on this floor.

The collection is arranged in different atmospheres according to

Howard Gardner’s theory of Multiple Intelligences. There is a small

theatre and a children’s laboratory. These spaces have been realized

with the enthusiasm of Marijke Troelstra, who took the initiative to

develop the activities.

Initially, we put the participation of children to practice through

projects, since it took time to bring about change in the way of

working. Over a number of weeks, a group of children worked

on the question ‘What digital media would you like to see in the

library?’ The workshops followed the 100 Talents concept.

The project was a great success, the children were extremely

enthusiastic. We can now continue with the group of children with

whom we started this project. They are all excited about being

able to continue helping us come up with ideas. Several of the

children’s ideas have become concrete in 2009.

The project-based approach was good for the start, but we would

like to make it permanent. Otherwise, it remains something extra

rather than ‘normal’ work. We are now looking into that.

The librarians who worked on the project are going to share their

experiences and opinions with their colleagues in the children’s

department. For the team, this means a change from working for

children to working with children.

A peek inside the JOBA.Yvonne van Beest working with children in the JOBA.

corr_bw_en.qxd:Layout 1  03-08-2010  10:02  Pagina 82



You can do it!

83

Schatrijk, VANnU Library

Junior members’ board

The first selection for the children on the junior members board

came from the Centre for the Arts: we were looking for children

who could think visually to help us conceptualize the layout of

the youth library.

The library was officially opened in March 2007, and in the first

six months, the children (from the Board) did the guided tours

themselves.

We now have a children’s board (6 – 12 years-old) and a youth

board (12 – 16 years-old). Both groups consist of approximately

10 people. We are now considering whether we should give these

youngsters the opportunity to move on to the activities organised

on the Parrotia Plein representing young adults.

There are annual junior members’ board elections. We promoted it

the first time and were overwhelmed by the response, the number

of people registering for a position on the board and the number

of votes. In the last years, we have been less prominent with our

announcements and the children now run their own campaigns.

New board members also have to present themselves to the old

board. They do this for the first time on a soapbox and thereafter

in a format more like Idols.

We have also done research into the youngsters who applied for

a position on the board. When they appeared to be mostly senior

general secondary education (havo) and pre-university education

(vwo) level students, we contacted preparatory secondary vocational

education (vmbo) students ourselves and found two students who

are now also involved.
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Role of the junior members board

- Sounding board (including activities, new services such as

Hyves, easy reading plaza for children and youngsters).

- Schatrijk ambassadors (including promotional activities

such as children in discussion with the mayor).

- Support for hands-on activities (including Children’s

Book Week).

We had a very nice base to start the youth council, namely the

refurbishment of the library. Afterwards, you can easily continue.

Every meeting is a party with soft drinks and crisps. If the children

enjoy it, they keep coming. Once they see that their input is taken

seriously, they are eager to get involved in the council.

We also have an day-out once a year with the entire board. We usually

convene 5 or 6 times a year, with extra meetings for projects.
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Introduction

Project assignment

Assignment
Definition

Objectives

Prerequisites
Required time

activity number of times total

Personnel

Facilities

- conference facility;

- camera;

- recording equipment;

- computer room;

- travelling expenses to look at other projects.

Project limitations

Project organisation

Composition of the team

Tasks and authority
project manager Coordinates, delegates tasks,

monitors time schedule;

secretary Makes a list of meetings, keeps the time

schedule up to date, coordinates the documentation

of project components;

team members Provide substantive input

(relationships with comparable projects);

project team Thinks about the form and content of

the project (creative process) and delivers

components for the project plan.

Communication
Team members communicate by means of consultations

(meeting list), email and telephone. All documents for

this project are stored in the project file and are, as

such, available to all project members at all times and

in all locations to work on or to look at what the other

members have added in the meantime.

1

2

2.1
2.1.1

2.2

2.3
2.3.1

2.3.2

2.4

3

3.1

3.2

3.3
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Feedback to the client
After every phase, the following is reported to the

client who gave the assignment.

- assignment (reformulation);

- plan of action;

- design;

- development.

Collaborative agreements

Project activities
This chapter describes every phase of the project.

Research phase

Design phase
This creative phase leads to the formulation of the

project plan.

Development phase
On the basis of the project plan, the Management

Team gives a go/no-go, after which the project can

immediately commence (or is halted).

3.4

3.5

4

4.1

4.2

4.3
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Communication plans
Because the project depends on good communication,

a distinction is made between every internal and

external target group. Each group has an objective,

a message and a means of communication.

These issues can all be found in the total planning

section in chapter 8.

- internal/external

- target group

- objective informing/activating?

- message differs for each target group

- means differs for each target group

Budget
item amount

external expert for preliminary stage (PM)

hiring external expert

(see planning activities in chapter 9)

catering for the meetings

promotion and recruitment

costs of purchasing digital media

travelling expenses
presentation of project, hire of theatre technicians,

invitations for children

costs for library staff

provisional sum

subtotal

assets

total

5 6
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Evaluation
This chapter provides insight into the way in which the

project is evaluated during and after it is completed and

which components are evaluated.

- general;

- evaluation procedure;

- product;

- process;

- effect.

Planning activities

week what person responsible hours

research phase

7 8
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